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SANTRAUKA 

jvairiij socialiniij dalininkij grupiij bendra- 
darbiavimas sudaro prielaidas rengti ir reali- 
zuoti kokybiskas studijij programas - studijq 
metu isugdyti darbo rinkai ir visuomeniniam 
gyvenimui aktualius mokejimus. Siekiant, kad 
socialiniai dalininkai bendradarbiautij veiks- 
mingai, reikia nustatyti studiji} programai 
aktualias socialiniij dalininkij grupes ir pagal 
jij kompetentingumo sritis priskirti veiklos 
(ekspertizes) funkcijas. 15 Lietuvos didziijjij 
aukstijjij mokyklij ir 15 Lietuvos darbdaviij 
i mon i ij/o rga n i zac ij ij administracijos atstovij 
patirties tyrimo duomenys atkleidzia jvairias 
socialiniij dalininkij bendradarbiavimo pro- 
blemas uztikrinant studijij rezultatais gristij 
programq kokybq. 

PAGRINDINiy SAVOKy APIBREZIMAI 

• Socialiniai dalininkai - asmenys ar asmenij 
grupes (profesines asociacijos, organizacijos, 
alumni ir 1.1.), norincios ir galincios prisiim- 
ti socialinij atsakomyb^ uz studijij prograimj 
kokyb^ (Pukelis, Pileicikiene, 2010). 

• Studijij programa - strukturuota, nuosekli 
teoriniij ir praktiniij studijij parametrij (studijij 


ABSTRACT 

The cooperation of various stakeholders’ 
groups is a prerequisite to develop and rea¬ 
lise high-quality study programmes, i.e. dur¬ 
ing studies to develop skills that are relevant 
to the labour market and social life. In order 
to achieve effective stakeholders’ cooperation, 
it is necessary to identify stakeholder’s groups 
relevant to a study programme and to ascribe 
activity (expertise) functions according to 
the fields of their competence. Data from the 
research of the managers’ experience of 15 
Lithuanian higher education institutions and 
15 Lithuanian employer companies/organisa¬ 
tions reveal various problems related to stake¬ 
holders’ cooperation when assuring quality of 
learning outcomes based study programmes. 

DEFINITIONS OF KEYWORDS 

• Stakeholders - individuals or their groups 
(professional associations, organisations, 
alumni, etc.) that are willing and able to take 
social responsibility for a study programme 
quality (Pukelis, Pileicikiene, 2010). 

• Study programme - structured and con¬ 
tinuous entirety of theoretical and practical 
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tikslo, programos rezultatq, studijavimo pasie- 
kinuj (j)vertinimo kriterijq, turinio, destymo 
ir studijavimo metodi}, priemonii}, akademi- 
nio personalo bei materialinii} istekliq ir pan.) 
visuma, taip pat sios visumos aprasymas, su- 
darantis bendrq sistemq ir apimantis tam tikro 
issimokslinimo ir/ar kvalifikacijos suteikimo 
reikalavimus (Pukelis, Pileicikiene, 2006). 

• Studijif. programos kokybes uztikrinimas - 
periodiskai atliekamas studiji} dalykq/mo- 
dulii) ir visos programos visumos kokybes 
bukles j(si)vertinimas ir kokybes vadybos 
metody bei priemonii} sistema, kuria remian- 
tis pletojamos veiklos stiprybes ir salinamos 
atskleistos silpnybes taip, kad studiji} kokybe 
nuolat atitikti} nu(si)statytus reikalavimus, 
socialinii} dalininki} poreikius, programos 
paskirtj (Pukelis, 2008). 

jVADAS 

Europos Komisija - aukstojo mokslo raidos 
strategy^ formuojanti institucija europiniu 
lygmeniu - aukstojo mokslo kokyb^ vertina 
naudodama darbo rinkos ir pramones porei- 
kii} tenkinimo kriterijus ( European Commis¬ 
sion, 2005; European Commission, 2008). Do- 
kumentuose ( European Commission, 2003; 
European Commission, 2005) pagrindiniais 
studiji} programi} reformavimo akcentais, 
siekiant veiksmingai tenkinti minetus dar¬ 
bo rinkos ir pramones poreikius, nurodomi: 
strategine partneryste su verslu, neatitikties 
tarp darbo rinkos poreikii} ir studijose ug- 
domi} mokejimi} panaikinimas, absolventi} 
jsidarbinimo uztikrinimas, inovatyvus stu¬ 
diji} turinys, apimantis ne tik specialityij, 
bet ir bendrqjq mokejimi} ugdymq, studiji} 
kokybes vertinimas pagal absolventi} jsidar- 
binim;}. Visi sie reformi} veiksniai gali buti 
realizuojami tik pagrjstai bendradarbiaujant 
socialiniams dalininkams jvairiuose studiji} 
vykdymo lygmenyse - nuo institucinio iki 
dalyko/modulio. 


study parameters (aim, learning outcomes, 
assessment/evaluation criteria, content, 
teaching and learning methods, tools, aca¬ 
demic personnel and material resources, 
etc.), as well as the description of this en¬ 
tirety which creates a solid system and in¬ 
cludes requirements for particular education 
and/or qualification acquisition (Pukelis, 
Pileicikiene, 2006). 

• Study programme quality assurance - peri¬ 
odic (self)evaluation of quality of study sub¬ 
jects/modules and the entire programme, and 
the system of methods and tools for quality 
management used to develop advantages of an 
activity and to eliminate disadvantages so that 
study quality would always correspond to the 
defined requirements, stakeholders’ needs and 
programme purpose (Pukelis, 2008). 

INTRODUCTION 

The European Commission - an institution 
modelling development strategy of higher edu¬ 
cation on the European level - uses criteria of 
a labour market and industrial needs match to 
assess the quality of higher education ( Europe¬ 
an Commission, 2005; European Commission, 
2008). A number of documents ( European Com¬ 
mission, 2003; European Commission, 2005) in¬ 
dicate the following aspects as the main focuses 
of study programme reforms, having the aim to 
match above mentioned labour market and in¬ 
dustrial needs effectively: strategic partnership 
with business, elimination of non-compliance 
between the needs of a labour market and skills 
developed during studies, assurance of gradu¬ 
ate employment, innovative study content that 
involves development of not only specific skills 
but also generic skills, study quality assessment 
according to graduate employment. All these 
factors of the reforms can be implemented only 
with the help of valid stakeholders’ cooperation 
at various study levels - from institutional to 
subject/module. 
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Socialinil} dalininkij bendradarbiavimas 
Lietuvos aukstajame moksle yra santykinai 
naujas reiskinys; jo vystymo poreikj dik- 
tuoja aplinkos sqlygos. Socialiniij dalininkij 
bendradarbiavimo efektyvumo nejmanoma 
uztikrinti reglamentuojanciais dokumentais, 
jo prasmingumq turi suvokti studiji} progra- 
mas rengiantys ir teikiantys destytojai. Siame 
straipsnyje pristatomo tyrimo tikslas - nusta- 
tyti socialiniij dalininkij bendradarbiavimo 
praktikq Lietuvos aukstosiose mokyklose uz- 
tikrinant studiji} programi} kokyb^. Formu- 
luojami uzdaviniai: 1) apibudinti socialinii} 
dalininkij samp rat j.; 2) jvardyti socialiniij da¬ 
lininkij bendradarbiavimo tikslus; 3) isskirti 
socialiniij dalininkij funkcijas studijij progra¬ 
ms veiklose; 4) nustatyti socialiniij dalininkij 
bendradarbiavimo aspektus Lietuvos auks- 
tijjij mokyklij studiji} programq realizavimo 
veiklose. 

Metodologinis tyrimo pagrindas remia- 
si E. Freeman (1984) pamatiniais socialiniij 
dalininkij teorijos teiginiais, M. I. Winn 
(2001), H. L. Lawson (2004), A. O. Laplu- 
me ir bendraautoriij (2008), U. M. Al-Tur- 
ki ir bendraautoriij (2008), L. Kaminskie- 
nes (2008) ir kits mokslininks jzvalgomis. 
Empirinis tyrimas atliktas interviu metodu 
apklausus 15 Lietuvos didziijji} aukstqjq 
mokykls ir 15 Lietuvos darbdaviq jmonis/ 
organizacijs administracijos atstovus, sie- 
kiant issiaiskinti js patirtj aukstojo mokslo 
socialines dalininkystes veiklose bei poziu- 
rj j tai. 

1 

SOCIALINIIJ DALININKIJ SAMPRATA 

Socialinis dalininks teorijos (angl. stake¬ 
holders theory) issivystymq XX a. 9 desim- 
tmecio viduryje leme globalizacijos veiks- 
nis jtakotas vadybos sampratos pokytis: 
teorija buvo suformuluota kaip alternatyva 
organizacijs akcininks teorijai. Pamatinj 


Stakeholders’ cooperation in the Lithua¬ 
nian higher education is a relatively new phe¬ 
nomenon; the need for its development is in¬ 
dicated by various environmental factors. The 
effectiveness of stakeholders’ cooperation can¬ 
not be assured by regulating documents; sig¬ 
nificance of stakeholders’ cooperation should 
be realised by teachers who develop and pro¬ 
vide study programmes. The aim of the re¬ 
search presented in this article is to determine 
the practice of stakeholders’ cooperation in the 
Lithuanian higher education institutions when 
assuring the quality of study programmes. 
The following objectives were formulated: 

1) to characterize the concept of stakeholders; 

2) identify the aims of stakeholders’ coopera¬ 
tion; 3) to enumerate stakeholders’ functions 
in the study programme activities; 4) to iden¬ 
tify the aspects of stakeholders’ cooperation in 
the study programme development activities at 
the Lithuanian higher education institutions. 

The methodological principle of the re¬ 
search is based on the basic statements of 
Freeman’s (1984) stakeholders’ theory, Winn’s 
(2001), Lawson’s (2004), Laplume and oth¬ 
ers’ (2008), Al-Turki and others’ (2008), 
Kaminskiene’s (2008) and other researchers’ 
insights. The interview method was used for 
the empirical research where the managers of 
15 Lithuanian higher education institutions 
and 15 employers’ companies/organisations 
were interviewed to find out more about their 
experience in the activities of higher education 
stakeholding and their attitude to this. 

1 

THE CONCEPT OF STAKEHOLDERS 

The development of the stakeholder theory 
in the middle of 1980s was determined by the 
change of the concept of management, influ¬ 
enced by globalisation: the theory was formu¬ 
lated as an alternative to the organisation share¬ 
holders’ theory. Freeman (1984) based the key 
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teorijos princip^ E. Freeman (1984) pareme 
argumentu: organizacijas turi valdyti visi 
suinteresuoti asmenys, ne tik akcininkai. 
Sioje teorijoje socialinip dalininkp interesp 
paisymas buvo traktuojamas pagrindiniu 
instrumentu, tobulinanciu organizacijos 
veiklcp 

Klasikinis socialinip dalininkp api- 
brezimas skamba taip: „asmuo ar asmenij 
grupe, kuri gali paveikti arba patys yra pa- 
veikti organizacijos veiklij, siekiant tikslo“ 
(Freeman, 1984, p. 46). Buti geru strategu 
„reiskia tureti rysiij su grupemis, kurios gali 
tave paveikti, o buti atsakingu (sekmingai 
veikianciu ilgalaikeje perspektyvoje), reis- 
kia palaikyti rysius su tomis grupems, ku- 
rias gali paveikti tu“ (Freeman, 1984, p. 47). 
Teorijos oponentai, isryskindami apibrezi- 
me nurodytij grupiij, kurios „gali paveikti 11 
nekonkretumcj, teigia, kad visi zmones gali 
tureti vienokkj ar kitoki cy itakcy organizaci¬ 
jos veiklai. Teorijos salininkai argumenta- 
vo, kad grupes, ypac tos, kurios gali daryti 
tiesioginy itakcy organizacijos veiklai, nera 
neidentifikuojamos. 

PasakM. I. Winn (2001), „tipines bendro- 
sios socialiniij dalininkij kategorijos, nurody- 
tos teorinese ir empirinese studijose, yra dar- 
buotojai, klientai, akcininkai, bendruomenes 
nariai, tiekejai, visuomenes interescj grupes, 
media ir valdzios institucijos” (p. 135), t. y. 
visi, kurie is esmes gali paveikti organizacijos 
veikkp E. Freeman (1984) apibreze vidinius 
socialinius dalininkus: savininkus, darbuoto- 
jus, vartotojus, tiekejus, - ir isorinius socia¬ 
linius dalininkus: vyriausyb^, konkurentus, 
vartotoji} teisiij ir aplinkosaugos gynejus, ki- 
tas suinteresuotas grupes. 

Aukstojo mokslo socialiniai dalininkai 
grupuojami jvairiai: pasak L. McDowell 
ir K. Sambell (1999), tai - „studentai, stu- 
dentij tevai, studentp darbdaviai, galimi 
busimij absolventiy darbdaviai, profesines 
asociacijos ar reguliuojancios institucijos, 
akademikai ir jp tyrirmj srities asociacijos, 


principle of the theory on the argument that 
organisations should be managed by all the in¬ 
terested individuals, not only by shareholders. 
In this theory, paying regard to stakeholders’ 
interests was treated as the main instrument for 
the improvement of organisation activities. 

A classical stakeholders’ definition would 
be: “any group or individual who can affect or 
is affected by the achievement of an organiza¬ 
tion’s purpose” (Freeman, 1984, p. 46). “To be 
an effective strategist (...) you must deal with 
those groups that can affect you, while to be 
responsive (and effective in the long run) you 
must deal with those groups that you can af¬ 
fect” (Freeman, 1984, p. 47). Opponents of the 
theory highlight non-specificity of the groups 
that, according to the definition, “can affect”. 
They claim that all people can have some in¬ 
fluence on the organisation activities. Support¬ 
ers of the theory argue that groups, especially 
those that can directly influence activities of an 
organisation, are not unidentifiable. 

According to Winn (2001), “typical ge¬ 
neric categories of stakeholders cited in both 
conceptual and empirical studies are employ¬ 
ees, customers, shareholders, communities, 
environment, suppliers, public interest groups, 
media, and regulators” (p. 135), i.e. all these 
that basically can affect organisation activities. 
Freeman (1984) defined internal stakeholders 
such as owners, employees, consumers, suppli¬ 
ers and external stakeholders - government, 
competitors, consumer right and environmen¬ 
tal protectors, and other interested groups. 

There are several possible ways to group 
higher education stakeholders. According to 
McDowell and Sambell (1999), these are “stu¬ 
dents, students’ parents, employers of current 
students, prospective employers of graduates, 
the professions and their associations or regu¬ 
latory bodies, academics and their subject as¬ 
sociations, government and the community at 
large” (p. 108). Al-Turki and co-authors (2008) 
distinguish a narrower circle of stakeholders - 
“parents, students, faculty members, regulatory 
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vyriausybe ir visuomene placiqja prasme“ 
(p. 108). U. M. Al-Turki ir bendraautoriai 
(2008) apibrezia siauresnj socialiniq dali¬ 
ninkij ratEj: „tevai, studentai, fakulteto/ka- 
tedros darbuotojai, reguliuojancios organi- 
zacijos, vyriausybe ir darbdaviai" (p. 214). 
L. Kaminskiene (2008) nurodo, kad auks- 
tojo mokslo socialiniij dalininkij grupes 
galima suskirstyti j: 1) asmenis: studentus, 
destytojus, studentq tevus, absolventus; 

2) organizacijas: aukstqsias mokyklas, profe- 
sines sqj ungas, nevyriausybines organizaci¬ 
jas; 3) darbdavius: regiono ir salies lygmens 
jmones, tarptautines korporacijas, darbda¬ 
vius vienijancias organizacijas; 4) valdzios 
institucijas: regioniiuj ir nacionalinq valdzia, 
valstybiniij institucijij padalinius. 

Viena socialiniij dalininkij grupavimo 
problematika kyla del jq priklausomybes jvai- 
rioms socialinems grupes - toje pacioje gru- 
peje esantys asmenys del ivairiij priezasciij 
gali tureti skirtingij interesij, pavyzdziui, „ab- 
solventas - darbdavys“. Kita grupavimo pro- 
blema - painiojimas su socialiniais partne- 
riais: diskutuotina, ar socialiniais dalininkais 
autoriij jvardijama grupe „valdzios instituci- 
jos“ yra socialiniai dalininkai, o ne socialiniai 
partneriai? Kiti autoriai sip grupiij neskiria ir 
visus jvardija socialiniais dalininkais. Pavyz¬ 
dziui, J. Salmi (2009) juos apibrezia „sesiomis 
bendrosiomis kategorijomis: 1) visuomene 
placicjja prasme (dazniausiai atstovaujama 
aukstijjij mokyklij tarybose); 2) vyriausy¬ 
be, kuri, priklausomai nuo konteksto, gali 
buti salies, regiono ar savivaldybes lygmens; 

3) darbdaviai; 4) alumni (absolventai); 5) des- 
tytojai; 6) studentai ir jij tevai“ (p. 6). C. Sto- 
ney ir D. Winstanley (2001) teigia, kad sqvoka 
socialiniai dalininkai „gali reiksti beveik vis- 
kq, ky nori autorius" (p. 605). 

M. I. Winn (2001) suformulavo socia- 
liniij dalininkij apibre/.imcj, artinuj E. Fre¬ 
eman (1984), - asmenys ar jp grupes, da- 
rantys organizacijai itakj ir turintys del 
jos bendrp interesp. C. Bayley ir S. French 


organisations, government and employees” 
(p. 214). Kaminskiene (2008) indicates that 
the groups of higher education stakeholders 
can be divided into: 1) individuals - students, 
teachers, student parents, graduates; 2) organi¬ 
sations - higher education institutions, pro¬ 
fessional unions, non-governmental organi¬ 
sations; 3) employers - regional and national 
enterprises, international corporations, or¬ 
ganisations that unite employers; 4) authority 
institutions - regional and national authorities, 
departments of state institutions. 

The fact that stakeholders belong to vari¬ 
ous social groups indicates one of problems 
related to stakeholders’ classification. Individ¬ 
uals in a group can have different interests be¬ 
cause of various reasons, for example, “gradu¬ 
ate - employer”. Yet another problem related 
to classification is the fact that stakeholders are 
mixed with social partners. It is negotiable if 
a group such as “authority institutions” identi¬ 
fied by the authors as stakeholders really can 
be ascribed to stakeholders or if it would be 
better to group them as social partners? Other 
authors do not distinguish between these 
groups and refer to all of them as stakeholders. 
For example, Salmi (2009) defines them with 
the help of “six generic categories: 1) society at 
large (often represented on university boards); 
2) government which, depending on the con¬ 
text, can be national, provincial or munici¬ 
pal; 3) employers; 4) alumni; 5) teachers; and 
6) the students themselves and their parents” 
(p. 6). Stoney and Winstanley (2001) indicate 
that the term stakeholder “can mean almost 
anything the author desires” (p. 605). 

Winn (2001) formulated the definition 
of stakeholders that is quite close to the one 
provided by Freeman (1984), i.e. individuals 
or groups of individuals that influence or¬ 
ganization and band together around shared 
interests. Bayley and French (2008) define 
stakeholders as “anyone who may be or believe 
that they may be impacted by an issue or deci¬ 
sion” (p. 196). Pukelis and Pileicikiene (2010) 
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(2008) socialinius dalininkus apibrezia kaip 
„kcj. nors, kas gali arba, tikima, kad gali buti 
paveiktas, tam tikros problematikos arba 
sprendimo“ (p. 196). K. Pukelis ir N. Pilei¬ 
cikiene (2010) aukstojo mokslo socialiniais 
dalininkais jvardijo asmenis ar jij grupes, 
norincias ir galincias prisiimti socialin^ 
atsakomyb^ uz studijij programq kokybq. 
Tuo tarpu socialine partneryste apiben- 
drintai apibudina valstybes, darbdaviij ir 
darbuotojq organizacijq bendradarbiavimq: 
socialiniai partneriai aukstosios mokyklos 
veiklq salies lygmeniu veikia per vykdomq 
politikq bei finansavimq (Lauzackas, 2005; 
Sileikis, Kaminskiene, 2006; Pukelis, Pileici¬ 
kiene, 2006). Socialiniq partneriq ir socia- 
liniij dalininkq veiklos pobudzio skirtumai 
pasireiskia skirtingose jij veiklos sferose ir 
interesuose. 

2 

BENDRADARBIAVIMO SU ISORINIAIS 
SOCIALINIAIS DALININKAISTIKSLAI 

Siekiant geriau suprasti socialiniq dalinin¬ 
kq interesus, nuspeti galimus jq veiksmus ir 
veiksmingai organizuoti jp veiklas rengiant 
studijp rezultatais grjstas programas bei uz- 
tikrinant jp kokyb^, siuloma suskirstyti juos j 
grupes pagal: a) interesq bendrumq\ b) svarbp 
aukstajai mokyklai/konkreciai studijp pro- 
gramai: pirminius ir antrinius; c) veiklos zo- 
nas aukstosios mokyklos/konkrecios studijp 
programos atzvilgiu: vidimus ir isorinius. Vi- 
dinip studijp programos socialinip dalininkp 
grup^ sudaro destytojai, studentai, aukstosios 
mokyklos administracija, o isorin^ - darbda- 
viai, absolventai, studentp tevai, visuomeni- 
nes organizacijos ir pan. (Winn, 2001; Skolits, 
Boser, 2008; Laplume et al„ 2008). 

Isskiriami keli bendrieji vidinip ir iso- 
rinip aukstpjp mokyklp socialinip dalinin¬ 
kp bendradarbiavimo tikslai: 1) dalijimasis 
informacija - svarbus siekiant nuodugniai 


defined stakeholders in higher education as 
individuals or their groups that are willing and 
able to take social responsibility for the study 
programme quality. Social partnership, mean¬ 
while, is generally used to describe cooperation 
of the state, employer and employee organisa¬ 
tions: social partners influence the activity of 
a higher education institution at the state level 
through the policy and financing (Lauzackas, 
2005; Sileikis, Kaminskiene, 2006; Pukelis, 
Pileicikiene, 2006). Differences between social 
partnership and stakeholding depend on the 
interests and spheres of their activity. 

2 

THE AIMS OF COOPERATION WITH 
EXTERNAL STAKEHOLDERS 

In order to better understand stakeholders’ in¬ 
terests, foresee their possible actions and effec¬ 
tively organise their activities when developing 
learning outcome-based programmes and as¬ 
suring their quality, stakeholders can be classi¬ 
fied into several groups according to a) common 
interests; b) the importance to a higher educa¬ 
tion institution/a specific study programme: 
primary and secondary; c) spheres of activity 
in regard to a higher education institution/a 
specific study programme: internal and exter¬ 
nal. The group of internal study programme 
stakeholders consists of teachers, students, ad¬ 
ministrative staff of a higher education institu¬ 
tion, whereas the group of external stakehol¬ 
ders consists of employers, graduates, student 
parents, public organisations, etc. (Winn, 2001; 
Skolits, Boser, 2008; Laplume et al„ 2008). 

The following aims of internal and exter¬ 
nal higher education institutions stakeholders 
cooperation can be identified: 1) information 
sharing is important for a thorough analysis of 
problems; 2) development of democratic princi¬ 
ples is significant for the assurance of transpar¬ 
ency, validity, impartiality, equality and respon¬ 
sibility; 3) community connection is important 
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isnagrineti problemas; 2) demokratijos prin¬ 
ciple pletra - reiksminga uztikrinant skaidru- 
m;j, pagrjstumq, nesaliskumq, lygiateisiskumq 
ir atskaitomyb^; 3) bendruomenes rysys svar- 
bus didinat visuomenes nariij pasitikejimq 
vieni kitais, mazinant tarpusavio konfliktus, 
atskleidziant jvairius poziurius; 4) sprendimq 
priemimo strukturiskumas ir priimtq sprendi- 
mq kokybe (Bayley, French, 2008). Socialine 
dalininkyste - tai unikali santykiij forma, nes 
leidzia pazinti problemas jvairiais, skirtingus 
interesus turinciij asmenij poziuriais, todel 
sudaro galimybes jas isspr^sti kuo sekmin- 
giau (Wilson et al„ 2010). 

Bendradarbiavimo tarp vidiniq ir isori- 
niq aukstosios mokyklos socialiniij dalinin- 
kq svarbq pabrezia daugelis mokslininkq: 
R. B. Vilela ir bendraautoriai (2004) nurode, 
kad aukstosios mokyklos turi tenkinti visuo¬ 
menes, kuriai tarnauja, poreikius, todel desty- 
tojai privalo issiaiskinti darbdaviij poreikius 
rengdami studijq programas ir gerindami jq 
kokyb^. H. L. Lawson (2004) sjbendradarbia- 
vim;j jvardija kaip esminj modernaus auksto- 
jo mokslo bruozq - kaip inovacijij process ir 
produktq. Buti} neteisinga manyti, jog desty- 
tojai geriausiai zino, ko darbdaviams ir stu- 
dentams reikia. Priesingai, destytojai darbda- 
vius, absolventus ir studentus turetcj traktuoti 
kaip vertingus ekspertus, isryskinancius dar- 
bo rinkos ir demokratines visuomenes porei¬ 
kius, todel turetij jvairias socialiniij dalininkij 
grupes jtraukti j studijij programij kurimo ir 
kokybes gerinimo veiklas. Aukstosios moky¬ 
klos „gali pasimokyti is savo partneriij ir taip 
geriau suprasti jip poreikius" (Bricall et al, 
1998, p. 15). V. A. Valiulis (2003), savo ruoz- 
tu, perspeja nepervertinti socialiniij dalinin¬ 
kij nuomones ir zvelgti i j;j kritiskai. 

Socialiniij dalininkij bendradarbiavi¬ 
mo aukstajame moksle tikslus pagrinde ir 
U. M. Al-Turki su bendraautoriais (2008) - 
mokslininkai pristate svietimo pasiulos gran- 
dines modelj. Jj sudaro trys pagrindiniai 
komponentai: svietimo sistema (jos sudetines 


for the increase of trust among community 
members, minimising of conflicts among them, 
and revealing various attitudes; 4) the structure 
of making decisions and quality of the made de¬ 
cisions (Bayley, French, 2008). Stakeholding is 
a unique form of relationship as it allows get¬ 
ting acquainted with problems from the point 
of view of various individuals with different in¬ 
terests. This allows solving problems the most 
successful way (Wilson et al„ 2010). 

The importance of cooperation of internal 
and external higher education institution stake¬ 
holders is emphasised by a number of research¬ 
es: Vilela and co-authors (2004) indicated that 
higher education institutions should satisfy the 
needs of society that they belong to. Thus teach¬ 
ers have to make sure they know employers’ 
needs when preparing study programmes and 
improving their quality. Lawson (2004) identi¬ 
fies this cooperation as the essential feature of 
modern higher education - as the process and 
product of innovations. It would be incorrect to 
presume that teachers know best what employ¬ 
ers and students need. On the contrary, teachers 
should treat employers, graduates and students 
as valuable experts who help to highlight the 
needs of a labour market and democratic socie¬ 
ty. Thus they should involve various stakeholder 
groups into the activities of study programme 
development and quality improvement. High¬ 
er education institutions “can learn from their 
partners and, as a result, better understand their 
needs” (Bricall et al., 1998, p. 15). Valiulis (2003) 
warns not to overvalue stakeholders’ opinion 
and treat it with certain criticism. 

The aims of stakeholders’ cooperation in 
higher education were also validated by Al- 
Turki and co-authors (2008). They introduced 
the model of education supply chain. This 
model consists of three basic components: 
education system (its constituent parts are gen¬ 
eral education, vocational training and higher 
education), workforce market (individuals who 
gained certain skills, individuals with qualifi¬ 
cation and unqualified individuals), and a job 
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dalys - bendrasis ugdymas, profesinis rengi- 
mas ir aukstasis mokslas), darbo jegos rinka, 
j kuriq patenka tam tikrus mokejimus is(si)- 
ugdy igij<j kvalifikacijq bei nekvalifikuoti as- 
menys, ir darby rinka , apibudinanti darby, 
kuriy atlikimui jdarbinami zmones, visumy 
Svietimo institucijy, darbo jegos ir darby rin- 
kos scjveika gali buti traktuojama kaip tiekejy 
ir klienty grandine. Jei socialiniai dalininkai 
nebendradarbiauja, darbo jega juda tiesia li- 
nija is bendrojo ugdymo mokyklos j aukstyj 
mokykly is ten - j darbo jegos rinkq ir ve- 
liau - j darby rinky Grjztamasis rysys tarp 
aukstosios mokyklos ir darby rinkos gauna- 
mas per dirbanciyjy profesinj tobulinimy 

Tai yra tradicinis, socialiniy dalininky 
santykiais nepagrjstas modelis, kuriame dar¬ 
bo jega uzima centring pasiulos grandines vie- 
ty. Aukstosios mokyklos uzpildo darbo rinkcj 
darbuotojais, turinciais tokias kvalifikacijas, 
kokios, jy manymu, gali buti reikalingos. Del 
to kyla problemy, nes siulomos kvalifikacijos 
ne visai atitinka reikiamas. Problema dideja, 
kai darbo jegos rinka auga su aukstosios mo¬ 
kyklos „gaminamomis“ nepaklausiomis kva- 
lifikacijomis, o darby rinkoje daugeja darby, 
kuriems atlikti nera kvalifikuoty darbuotojy. 
„Modernios gamybos sistemos, susidurusios 
su sia problema, persiorientavo j produkcijos 
traukos sistemy kur vartotojai (t. y. studentai 
ir darbdaviai) yra varomoji sistemos jega, o 
sistema gamina tai, kq rinka uzsako“ (Al-Tur- 
ki et al, 2008, p. 215). 

„Moderniame“ modelyje sistemos 
komponentai susij^ tarpusavyje. Aukstosios 
mokyklos yra pasiulos grandines centre ir 
su kitais komponentais susietos informa- 
cija, istekliais, atsakomybemis bei praktine 
veikla. Darbo jegos rinkos reiksme suma- 
zinta iki minimumo ir nekelia nedarbo pro¬ 
blemy, nes darbdaviai, atstovaujantys darby 
rinkai, su aukstosiomis mokyklomis dalija- 
si atsakomybe uz studenty mokejimy ug- 
dym^, teikia informacij;j apie darbo rinky 
priima studentus j praktikcy pritraukia juos 


market (it describes the entity of works that 
should be done by the employed individuals). 
The interaction of education institutions, work 
force and job market can be treated as the chain 
of suppliers and clients. If stakeholders do not 
cooperate, work force takes a straight line and 
moves from general education school to a high¬ 
er education institution, then to the work force 
market and from there to the job market. Feed¬ 
back between a higher education institution 
and a job market is received through the pro¬ 
fessional development of the working people. 

This is a traditional model that is not based 
on stakeholders’ cooperation and the central 
point of the supply chain is given to work force. 
Higher education institutions fill job market 
with workers who have certain qualifications 
that are seen by higher education institutions 
as necessary. Thus problems arise as the offered 
qualifications do not fully correspond to the 
ones that are needed. The problem increases as 
the work force market is filled with unrequested 
qualifications “produced” by higher education 
institutions and the number of works that lack 
qualified workers increases in a job market. 
“Modern production systems, when faced with 
similar situation, moved towards pull produc¬ 
tion systems where customers drive the produc¬ 
tion process and producers produce only what 
market orders” (Al-Turki et al, 2008, p. 215). 

In the “modern” model these system com¬ 
ponents are interrelated. Higher education in¬ 
stitutions are at the centre of the supply chain 
and are related to other components through 
information, resources, responsibilities and 
practical activity. The significance of the work 
force market is reduced to a minimum and 
does not cause unemployment problems as 
employers who represent a job market share 
responsibility for the development of student 
skills with higher education institutions, pro¬ 
vide information related to the job market, in¬ 
vite students to practice, and attract them to 
work in companies. Joint stakeholders’ activ¬ 
ity helps all participants of the system to plan 
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dirbti jmonese. Bendra socialiniij dalininkij 
veikla padeda visiems sistemos dalyviams 
planuoti veiklas ir rezultatus bei suderinti 
poreikius. 

Atlik^s aukstijjij mokyklij ir darbdaviij 
bendradarbiavimo tam tikros studijij progra- 
mos veikloje tyrima, R. Foskett (2005) nusta- 
te jij tikslus pletojant socialin^ dalininkyst^: 
aukstosios mokyklos tikslai - pagerinti veiklos 
kokyb§ ir linansiny padetj, isvystyti tyrimij 
veiklq, gauti duomeni} apie padetj darbo rin- 
koje, padidinti studijij programos paklausq ir 
pagerinti reputacijq; darbdaviij tikslai - pa¬ 
didinti darbuotojij lankstumq, isplesti dar¬ 
buotojij supratimq ir jmones interest} ratq, 
pagerinti produkcijos kokyb^, vykdyti naujij 
darbuotojij paieskij, pakelti pameistriij (mo- 
kiniij) statusq, pagerinti jmones prestizq. 

Aukstojo mokslo kulturoje ryskios aka- 
demines autonomijos puoselejimo tradici- 
jos, todel universitetai ilgai priesinosi bet 
kokiam isoriniij partneriij jsikisimui, ypac 
is verslo pasaulio. Pastaruoju metu jie tapo 
lankstesni - eme taikyti studijij programas 
prie socialiniij dalininkij poreikiij, nepra- 
rasdami giliai jsisaknijusios savo kulturos. 
„Vis delto dar daug dalykij reikia jsisavinti is 
verslo ir pramones sektoriaus siekiant efek- 
tyvios socialiniij dalininkij veiklos aukstaja- 
me moksle" (Al-Turki et al„ 2008, p. 212), 
nes, pasakE. Freeman (1984) ir G. J. Skolins 
bei J. A. Boser (2008), aukstosios mokyklos 
ismoksta palaipsniui pletoti socialiniij dali¬ 
ninkij tinkle}. 

3 

SOCIALINiy DALININKIJ FUNKCIJOS 
UZTIKRINANT STUDIJIJ PROGRAMIJ 
KOKYB^ 

Socialiniij dalininkij dalyvavimo rengiant 
studijij/mokymo programas ir uztikrinant jij 
kokybf praktika Lietuvoje yra gana nesena, 
nes socialiniij dalininkij bendradarbiavimo 


activities and results and match them to the 
needs of other system participants. 

After the research of cooperation of higher 
education institutions and employers in the ac¬ 
tivity of a particular study programme, Foskett 
(2005) identified their aims in the development 
of stakeholding. The aims of a higher education 
institution are to improve the quality of the 
activity and financial situation, to develop re¬ 
search activities, to get data on the labour mar¬ 
ket situation, to increase the demand of a study 
programme and improve reputation; employers’ 
aims are to increase employees’ flexibility, to ex¬ 
pand employees’ understanding and the sphere 
of company interests, to improve the quality of 
production, to perform the search of new em¬ 
ployees, to improve the status of apprentices, 
and to improve the image of a company. 

The culture of higher education is known 
for the traditions of the development of aca¬ 
demic autonomy. Thus for a long time uni¬ 
versities were opposing any interference 
from external partners, especially those from 
the business world. Now they have become 
more flexible and started adapting study pro¬ 
grammes to stakeholders’ needs without los¬ 
ing their deep culture. “However, there are still 
many lessons to be learned from the manufac¬ 
turing sector in this regard” (Al-Turki et al., 
2008, p. 212) as, according to Freeman (1984) 
and Skolins, Boser (2008), higher education 
institutions gradually acquire the ability to de¬ 
velop the network of stakeholders. 

3 

STAKEHOLDERS'FUNCTIONS IN 
THE STUDY PROGRAMME QUALITY 
ASSURANCE 

The practice of stakeholders’ participation 
in the preparation of study/teaching pro¬ 
grammes and their quality assurance is a quite 
new phenomenon in Lithuania as stakehol¬ 
ders’ cooperation (in all spheres) could have 
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(visose srityse) buvo galima vystyti tik prasi- 
dejus demokratizacijos procesams. Ilgiausiq 
patirtj turi ir aktyviausiai socialiniai dalinin- 
kai dalyvauja profesinio rengimo sistemoje, 
o aukstojo mokslo sistemoje „veiklos sistemij 
atstovij dalyvavimas yra daugiau simbolinis“ 
(Sileikis, Kaminskiene, 2006, p. 60). Siekiant 
jtvirtinti siq kulturq Studijij kokybes vertini- 
mo centro patvirtintame „Vykdomi} studijij 
programq vertinimo eigos aprase ir metodi- 
niuose nurodymuose“ (2009, 2010), vienu is 
vertinimo kriterijij nurodytas socialiniij da- 
lininki} dalyvavimo uztikrinant programos 
kokybq veiksmingumas. 

Tradicinis aukstqjq mokyklq ben- 
dradarbiavimas su isoriniais socialiniais 
dalininkais rengiant studijq programas 
prasideda po to, kai „ aukstosios moky- 
klos destytojai sukuria studijij turinj, ir tik 
veliau del jo konsultuojasi su socialiniais 
dalininkais. Siuolaikiskesnis budas reika- 
lauja, kad destytojai bendradarbiautq su 
tikslinemis socialiq dalininkq grupemis 
rengiant studijij turinj, ir tai butij vienas is 
rengimo etapq“ (Keogh et al., 2010, p. 38). 
Reglamentuojanciais dokumentais bendra- 
darbiavimo kulturq sudetinga apibrezti, 
bendradarbiavimo poreikis turi buti sqmo- 
ningas ir tapti aukstosios mokyklos savas- 
timi; uz tai atsakinga pati aukstoji mokykla 
(Skolins, Boser, 2008). Aukstosios moky¬ 
klos turi buti aktyvioji dialogs su sociali¬ 
niais dalininkais formuojanti puse, o ne 
tik laukti, kol isoriniai partneriai pasibels 
jiems j duris (Bricall et al., 1998). 

Studijij programos lygmeniu socialiniai 
dalininkai turetij dalyvauti visuose studijij 
programij rengimo, kokybes vertinimo ir 
kokybes gerinimo etapuose (Bayley, French, 
2008). Skirtingij socialiniij dalininkij vaid- 
menys sioje veikloje skiriasi, nes isreiskia 
skirtingas jp galimybes (kompetentingu- 
mus) spr^sti studijij kokybes klausimus. So- 
cialiniij dalininkij dalyvavimo uztikrinant 
studijij rezultatais gristij studijij program^ 


been developed only after the beginning of 
democratisation processes. The system of vo¬ 
cational training is known as the one with the 
largest experience of and most active stake¬ 
holders’ participation. However, “the partici¬ 
pation of representatives of activity systems is 
known to be more symbolic” in a higher edu¬ 
cation system (Sileikis, Kaminskiene, 2006, p. 
60). In order to embed this culture in the “De¬ 
scription of the Assessment Process for Study 
Programmes and the Methodological Guide¬ 
lines” (2009, 2010) approved by the Centre 
for Quality Assessment in Higher Education, 
the effectiveness of stakeholders’ participation 
when assuring quality of a programme was in¬ 
dicated as one of the assessment criteria. 

Traditional cooperation between higher 
education institutions and external stakehol¬ 
ders when developing study programmes starts 
when “teachers of a higher education institu¬ 
tion prepare study content and only after that 
consult with stakeholders. A more contempo¬ 
rary method requests teachers to cooperate 
with the target stakeholders’ groups during the 
development of study content; and this would 
be one of the development stages” (Keogh et 
al., 2010, p. 38). It is difficult to define the cul¬ 
ture of cooperation with the help of regulating 
documents. The need for cooperation should 
be deliberate and become a natural thing for 
a higher education institution; and the institu¬ 
tion takes responsibility for all this itself (Sko¬ 
lins, Boser, 2008). Higher education institutions 
should be actively trying to form dialogue with 
stakeholders and not only waiting for external 
partners to come to them (Bricall et al„ 1998). 

At a programme level, stakeholders should 
participate in all the stages of the development 
of study programmes, quality assessment and 
quality improvement (Bayley, French, 2008). 
Different stakeholders have different roles 
when assuring learning outcomes based study 
programmes as they present different possibili¬ 
ties (competences) to solve study quality-relat¬ 
ed questions. The benefit of learning outcomes 


141 



142 AUKSTOJO MOKSLO KOKYBE - THE QUALITY OF HIGHER EDUCATION -2011/8 


kokybf „nauda gaunama uz tam tikrq kai- 
nq“ (Foskett, 2005, p. 261): partnerystei 
puoseleti pirmiausia reikia kompetentingq 
aukstosios mokyklos darbuotojq - adminis- 
tracijos ir destytojq. Destytojai turi moketi 
pagrjstai suformuoti socialiniij dalininkq 
tinkkj, jvairioms socialiniij dalininkp gru- 
pems priskirti veiklas pagal jq kompeten- 
tingumo sritis ir planuoti, organizuoti bei 
vykdyti studijp rezultatp integravimp j stu- 
dijp programas. Destytojai yra atsakingi uz 
aktualip studijp programos rezultatp nusta- 
tymp aukstojo issimokslinimo paskirties ir 
tarptautines patirties srityse, tinkamp stu¬ 
dijp rezultatp teiginip formulavimp (pagal 
Bloom, SOLO, Marzano ar kitas taksonomi- 
jas), studijp programos rezultatp skaidymp 
j programos komponentp lygmens studijp 
rezultatus, kitp studijp turinio elementp 
ir infrastrukturos suderinimp su studijp 
rezultatais. 

Absolventp dalyvavimo socialinip dali¬ 
ninkp tinkle svarbp isryskin^ autoriai (Dela¬ 
ney, 2004; Allen, Ramaekers, van der Velden, 
2005; Sirca et al, 2006; Prades, Rodriguez, 
2007; Teichler, 2007) akcentuoja unikalp jp 
pajegump jvertinti studijose jgytp mokeji- 
mp pagrjstump per asmeninq patirtj ir laiko 
prizing. A. M. Delaney (2004) isskiria ketu- 
rias sritis, kuriose tikslinga atlikti absolventp 
nuomones tyrimus: 1) pasirengimas asmeni- 
niam, visuomeniniam gyvenimui ir profesi- 
nei veiklai - jgytp mokejimp adekvatumas 
poreikiams; 2) studijose jgytp mokejimp po- 
veikis tolesniam asmeniniam ir profesiniam 
tobulejimui - jgytp mokejimp reiksmingu- 
mas; 3) pasitenkinimas studijomis ir studijp 
aplinka (apimant studijp proceso optimalu- 
mp, infrastukturos efektyvump, dalykp teiki- 
mo kokyb^, akademinj konsultavimp ir kon- 
sultavimp karjerai, saviraiskos galimybes, 
bendrabucip, bibliotekp ir kitas sistemas); 
4) bendras studijp kokybes aukstojoje moky- 
kloje jvertinimas. 


based study programmes quality assurance is 
gained for a certain price (Foskett, 2005, p. 261). 
The nurturance of partnership first of all requires 
competent staff of a higher education institu¬ 
tion - administration and teachers. Teachers 
should be able to compose a valid stakeholders’ 
network, to ascribe activities to various stake¬ 
holders’ groups according to their competence, 
as well as to plan, organise and implement the 
integration of learning outcomes into study 
programmes. Teachers are responsible for the 
identification of relevant learning outcomes in 
the spheres of higher education purpose and in¬ 
ternational experience of the programmes, for 
the appropriate formulation of statements relat¬ 
ed to learning outcomes (according to Bloom’s, 
SOLO, Marzano’s or other taxonomies), for 
the division of study programme learning 
outcomes into learning outcomes of a certain 
programme’s component, for the alignment of 
other elements of study content and infrastruc¬ 
ture with learning outcomes. 

The authors who highlighted graduates’ 
participation in stakeholders’ network (Dela¬ 
ney, 2004; Allen, Ramaekers, van der Velden, 
2005; Sirca et al, 2006; Prades, Rodriguez, 
2007; Teichler, 2007) emphasise their unique 
capacity to evaluate the relevance of skills 
gained during studies through the dimen¬ 
sions of time and personal experience. Dela¬ 
ney (2004) identifies four spheres where it is 
purposeful to conduct surveys of graduates’ 
opinions: 1) readiness for personal and pub¬ 
lic life as well as professional life - adequacy 
of gained skills to the needs; 2) the effect of 
skills developed during studies on the further 
personal and professional development - the 
significance of the gained skills; 3) satisfaction 
with studies and study environment (includ¬ 
ing the optimality of a study process, effective¬ 
ness of infrastructure, the quality of subject 
delivery, career guidance, opportunities for 
self-expression, dormitory, library and other 
systems); 4) overall evaluation of study quality 
in a higher education institution. 
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Darbdaviij poziurio ir poreikiij tyrimus, 
skirtus studiji} rezultatais gristij studijij pro- 
gramij kokybes uztikrinimui, tikslinga ple- 
toti siose srityse: 1) absolventij mokejinnj 
adekvatumas darbo rinkoje reikalingiems 
mokejimams, 2) tam tikrame studijij etape 
studentij is(si)ugdytq mokejimij adekvatu¬ 
mas studiji} rezultatams, isryskej antis prak- 
tikq metu, 3) studentij praktikij organizavi- 
mo ir vykdymo tinkamumas, 4) baigiamojo 
studentij pasiekinuj jvertinimo organizavi- 
mo ir vykdymo pagrjstumas (Foskett, 2005; 
Yorke, Harvey, 2005; Salmi, 2009; Keogh et 
al., 2010). 

Studentij nuomones tyrimai dazniausiai 
atliekami siekiant nustatyti: 1) studijij daly- 
kij/moduliij studiju rezultatij pasiekinuj jsi- 
vertinimq, 2) studijij turinio bei 3) proceso, 
siekiant studijij programos rezultatij, kokybes 
ivertinima, 4) studijij infrastrukturos tinka- 
mum| studijoms, 5) pasitenkininuj studi- 
jomis ir studijij aplinka (Allan, Pileicikiene, 
2010 ). 

Taigi tikslingai suformuotas tiek isori- 
niij, tiek vidiniij socialiniij dalininkij tinklas, 
sprendziantis savo kompetentingumo ribose 
kylancius klausimus, sudaro prielaidas uzti- 
krinti studijij rezultatais grjstij studijij pro- 
gramij kokybg. 

4 

SOCIALINiy DALININKy 
BENDRADABIAVIMO PATIRTIES 
TYRIMOMETODIKA 

Empiriniu tyrimu, atliktu 2009 m. vasario- 
balandzio men., siekta nustatyti socialiniij 
dalininkij bendradarbiavimo patirtj Lietu- 
vos aukstosiose mokyklose studijij progra- 
mij kokybei uztikrinti. Kokybiniame tyrime 
dalyvavo 15 Lietuvos aukstqjq mokyklij ir 
15 Lietuvos darbdaviij jmoniij/organizacijij 
administracijos atstovij. Pusiau strukturuo- 
to interviu metu nagrineti du pagrindiniai 


Researches of the point of view and in¬ 
terests of employers when assuring valid in¬ 
tegration of learning outcomes into study 
programmes are worth to be developed in 
the following spheres: 1) adequacy of gradu¬ 
ate skills to skills needed by a labour market, 
2) adequacy of skills developed at a particular 
stage of studies to learning outcomes which 
emerge during internships, 3) appropriateness 
of organisation and implementation of student 
internships, 4) appropriateness of organisation 
and implementation of the final evaluation of 
student achievements (Foskett, 2005; Yorke, 
Harvey, 2005; Salmi, 2009; Keogh et al, 2010). 

Researchers of students’ opinions are 
most often performed in order to identify: 
1) self-evaluation of achievements of learning 
outcomes of study subjects/modules, 2) qual¬ 
ity evaluation of study content and 3) process 
when achieving learning outcomes, 4) appro- 
priatness of study infrastructure to studies, 
5) satisfaction with studies and study environ¬ 
ment (Allan, Pileicikiene, 2010). 

Therefore, a properly structured network 
of both external and internal stakeholders that 
aims to solve issues within the boundaries of 
its competence enables to assure the quality of 
learning outcomes based study programmes. 

4 

METHODOLOGY FORTHE 
RESEARCH OF THE STAKEHOLDERS' 
COOPERATION 

An empirical research conducted in February- 
April, 2009, aimed to identify the experience 
of stakeholders’ cooperation in the Lithuanian 
higher education institutions when assuring 
the quality of study programmes. 15 managers 
of the Lithuanian higher education institutions 
and 15 managers of the Lithuanian employer 
companies/organisations participated in this 
qualitative research. A semi-structured in¬ 
terview was used for the analysis of two main 
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klausimai: 1) kaip pasireiskia respondent^ 
bendradarbiavimas su socialiniais dalinin- 
kais (aukstqjq mokyklq atveju - studijij 
programq rengejq ir vykdytojq bendradar¬ 
biavimas su absolventais, darbdaviais, stu- 
dentais ir kt., darbdavip atveju - su studijij 
programq rengejais ir vykdytojais)?, 2) kp 
reiketp keisti aukstosioms mokykloms, kad 
darbo rinkai ir demokratines visuomenes 
pletotei aktualus mokejimai butp geriau 
(is)ugdomi studijp metu? Interviu uzfiksuo- 
ti garso laikmenoje, veliau transkribuoti ir 
paruosti analizei. Duomenp analize atlikta 
naudojant Content analizes metodp. Su ty- 
rimo tikslu ir interviu klausimynu respon- 
dentai buvo supazindinti likus kelioms die- 
noms iki interviu. 

Aukstqjq mokyklp administracijos at- 
stovp tyrime dalyvaujancios aukstosios mo- 
kyklos buvo atrinktos pagal studentp skai- 
cip: vadovauj antis siuo principu apklausta 
13 aukstpjp mokyklp administracijos at- 
stovai, bet 2 is jp (del iskilusip problemp) 
atrinkti atsitiktiniu atrankos budu. Tyrime 
dalyvavusiose aukstosiose mokyklose stu- 
dijavo nuo 3 500 iki 21 000 studentp. Tyri- 
mo respondentais tapo aukstpjp mokyklp 
administracijos atstovai, atsakingi uz stu¬ 
dijp programp rengimp ir kokybes uztikri- 
nimp. Respondentais sutiko buti 4 Lietuvos 
universitetp studijp prorektoriai, 3 Lietuvos 
kolegijp direktorip pavaduotojai akademi- 
nei ir kitai veiklai, 8 Lietuvos universitetp 
studijp direkcijp ar akademinip reikalp tar- 
nybp direktoriai. 

Pagrindinis darbdavip jmonip/organi- 
zacijp atrankos kriterijus - veiklos sritis ir 
jmones dydis. Del organizacinip, finansinip 
problemp nepavyko apklausti visp didzipjp 
Lietuvos jmonip/organizacijp administra¬ 
cijos atstovp, todel dalis tam tikrose srityse 
veiklp pletojancip darbdavip respondentp 
(N=7) buvo atrinkti atsitiktiniu atrankos 
budu. Tyrime dalyvavusiose darbdavip 
jmonese/organizacijose dirba nuo 65 iki 


questions: 1) how is the cooperation between 
respondents and stakeholders (in the case of 
higher education institutions - cooperation of 
study programme developers with graduates, 
employers, students etc.; in the case of employ¬ 
ers - with study programme developers and 
implementers) manifested?, 2) what should 
be changed by higher education institutions 
for skills relevant to the labour market and the 
development of democratic society to be bet¬ 
ter developed during studies? Interviews were 
recorded in an audio medium and were later 
transcribed and prepared for the analysis. The 
Content analysis method was used for the anal¬ 
ysis of data. Respondents of the research were 
presented with the research aim and interview 
questionnaire several days before the interview. 

Higher education institutions for the re¬ 
search of their managers were chosen accord¬ 
ing to the number of students. The managers 
of 13 higher education institutions were chosen 
on the basis of this principle; however, 2 man¬ 
agers (due to some problems) were selected 
randomly. The number of students in the high¬ 
er education institutions that participated in 
this research varied from 3 500 to 21 000. Rep¬ 
resentatives of administration of a higher edu¬ 
cation institution who are responsible for the 
development of study programmes and quality 
assurance were chosen to act as respondents. 
Vice rectors for studies from 4 Lithuanian uni¬ 
versities, directors’ deputies for academic and 
other activities from 3 Lithuanian colleges and 
directors of directorates for studies and offices 
of academic affairs from 8 Lithuanian universi¬ 
ties agreed to be respondents of the research. 

The main selection criteria when choosing 
companies/organisations were their field of ac¬ 
tivity and size. It was impossible to survey all ma¬ 
jor Lithuanian company/organisation managers 
because of organisational and financial problems; 
therefore, a certain part of employer respondents 
(N=7) for some particular spheres were selected 
randomly. The number of employers in the sur¬ 
veyed employer companies/organisations varied 
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7 950 darbuotojy. Apklausti tie darbdaviy 
jmoniy/organizacijy administracijos atsto- 
vai, kurie jmoneje/organizacijoje atsakingi 
uz naujy darbuotojy priemimq, mokymq 
ir bendradarbiavimq su aukstosiomis mo- 
kyklomis. Atsakyti j tyrimo klausimus su- 
tiko 7 jmoniy personalo departamenty/ 
skyriy vadovai ir 8 jmoniy/organizacijy 
direktoriai. 

5 

EMPIRINIOTYRIMO REZULTATAI 

Tyrimo pradzioje abiejy respondenty grupiy 
buvo paklausta, ar jie tarpusavyje bendra- 
darbiauja. Visi apklausti aukstyjy mokykly 
administracijos atstovai (N=15) ir darbdaviai 
(N=15) teige bendraujantys vieni su kitais. 
Pagal isskirtas subkategorijas matyti, kad daz- 
niausiai aukstosios mokyklos ir darbdaviai 
bendradarbiauja organizuodami ir vykdyda- 
mi studenty praktikas bei kartu dalyvaudami 
studenty baigiamyjy darby gynimo komisijy 
darbe (1 lentele). 

Sie tyrimo duomenys patvirtina, kad lai- 
komasi salies bendryjy reikalavimy studijy 
programoms nuostaty. Vis delto Lietuvos 
aukstosios mokyklos susiduria su proble- 
momis organizuojant ir vykdant studenty 
praktikas. Nors beveik visi aukstyjy mokykly 
administracijos atstovai (N=13) mini kasmet 
kylancias problemas del praktiky viety, prak- 
tiky organizavimq jvardijo kaip veiksmingcj 
bendradarbiavimo su darbdaviais sritj: „tu- 
rime institucijy, kurios labai noriai priima 
musy studentus praktikai. Yra ir institucijy, 
kurios vengia priimti studentus praktikai. Bet 
vis tiekmanau, kad praktika sudaro geras gali- 
mybes bendradarbiauti su darbdaviais, sutei- 
kia galimybes jvertinti studenty pasirengimo 
lygmenj ir jvertinti musy studijy programy 
lygj, kokyb^ ir kitus dalykus“ (AM_Int.9). 

Apklaustieji darbdaviy atstovai minejo, 
kad naudcj is praktikos atlikimo gauna tiek 


from 65 to 7 950. During the research, those rep¬ 
resentatives from the administration of employ¬ 
er companies/organisations who are responsible 
for the selection of new employees, their train¬ 
ing and cooperation with higher education in¬ 
stitutions were surveyed. Managers of human 
resource departments from 7 companies and 
directors of 8 companies/organisations agreed 
to provide their answers for the research. 

5 

RESULTS OFTHE EMPIRICAL 
RESEARCH 

In the beginning of survey both respondent 
groups were asked whether they cooperate 
among themselves. All the surveyed managers 
(N=15) of higher education institutions and 
employers (N= 15) claimed that they communi¬ 
cate among themselves. It can be seen through 
the subcategories that higher education institu¬ 
tions and employers most often cooperate when 
organising and implementing student practices 
and together participating in the work of the fi¬ 
nal thesis defence committees (Table 1). 

These research data prove that the regula¬ 
tions of general requirements for study pro¬ 
grammes are being complied. However, the 
Lithuanian higher education institutions face 
problems when organising and implement¬ 
ing student practices. Even though almost all 
higher education institution managers (N=13) 
mentioned the problem of places for student 
practices each year, they identified the organi¬ 
sation of practices as an effective sphere of co¬ 
operation with employers: “there are institu¬ 
tions that are willing to offer practices to our 
students. There are also institutions that avoid 
inviting students for practices. However, I still 
think that practices are a good opportunity to 
cooperate with employers. Practices enable to 
evaluate the level of students’ achievements 
and to evaluate the level, quality and other as¬ 
pects of our study programmes” (AM_Int.9). 
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1 lentele. Dazniausiai pasitaikancios aukstqjq mokyklq ir darbdaviq bendradarbiavimo sritys 
(subkategorijq paminejimo daznis) 

Table 1 . The most common spheres for cooperation of higher education institutions and employers 
(subcategory mentioning frequency) 


BENDRADARBIAVIMO SRITYS 

SPHERES OF COOPERATION 

AUKSTI/jy MOKYKLy 
ATSTOVy ATSAKYMAI 

RESPONSES FROM 
REPRESENTATIVES OF 
HIGHER EDUCATION 
INSTITUTIONS 

DARBDAViy 

ATSAKYMAI 

RESPON¬ 
SES FROM 
EMPLOYERS 

Paminejimo daznis pagal pasikartojimq* 
Mentioning frequency (based on repetition)* 

Studentq praktikq organizavimas ir vykdymas 
Organisation and implementation of student practices 

1 

1 

Studentq baigiamqjq darbq gynimo komisijos 

Final thesis defence committees 

1 

2 

Bendra veikla jvairiose asociacijose, sqjungose ir pan. 

Joint activities in various associations, unions etc. 

2 


Finansine parama 

Financial support 

2 


Studijq programq kurimas ir kokybes vertinimas 

Study programme development and quality assessment 

3 


Neformalus bendravimas 

Informal communication 

3 


Studentq/absolventq jdarbinimas jmoneje 

Student/graduate employment in a company 


3 

Pagalba studentams, rasantiems baigiamuosius darbus 
Helping students with their final theses 


3 


* 1 reiskia dazniausiai respondentq paminetq, 3 - reciau paminetq bendradarbiavimo sritj. 

* 1 means that it is mentioned most frequently, 3 means that this sphere of communication was mentioned least 
frequently. 


studentai, tiek darbdaviq jmones: „mes jiems 
[studentams] suteikiame galimyb^ atlikti 
praktikq pas mus nuo pirmo iki paskutinio 
kurso, jeigu yra galimybe, tai ir jdarbiname" 
(D_Int.l3). Kitas darbdavys teige: „mes daro- 
me tam tikras programas, kad tas praktikan- 
tas nebutq tik popieriukq deliojimui, o igautq 
tam tikrq vert£ ir butq musij busimas darbuo- 
tojas“ (D_Int.ll). 

Lietuvos aukstqjq mokyklq adminis- 
tracijos atstovai (N=12) antrino darbda- 
viams: per praktikq ar po jos dalis studentp 
jsidarbina jmoneje, kurioje dirbo, - „dalis 
studentp po profesines praktikos toliau 


Employer representatives noted that both 
students and employer companies benefit from 
practices: “we provide them [ students ] with an 
opportunity to have their practice in our com¬ 
pany from the first to their last year of studies; 
we even employ them if there’s a possibility” 
(D_Int.l3). Yet another employer indicated 
that “we have certain programmes so that this 
student could do more than just look at papers, 
could get some value and would become our fu¬ 
ture employee” (D_Int.ll). 

Managers of the Lithuanian higher educa¬ 
tion institutions (N=12) agree with employers 
by noting that during or after their practice a 
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pasilieka ten dirbti“ (AM_Int.l5), darbda- 
viai, „pamat£ gerus studentus is karto kvie- 
cia pas save j savo kontoras studentiskoms 
praktikoms ir jdarbina" (AM_Int.7), „pa- 
vyzdziui, ... [X] jmone uztikrina praktikos 
vietas, o paskui ir atsirenka sau darbuoto- 
jus“ (AM_Int.5). 

Visi (N=15) apklausti Lietuvos aukstij- 
jij mokykk} administracijos atstovai nurode, 
kad viena pagrindiniij aukstosios mokyklos 
bendradarbiavimo su darbdaviais sriciij - 
„bendras darbas studentp baigiaimj darbu 
gynimo komisijose" (AM_Int.6), „komisijos 
pirmininkas buna darbdaviij atstovas" (AM_ 
Int.5). Darbdaviai (N=10) antrino aukstpji} 
mokyklp administracijos atstovams, jog juos 
aukstosios mokyklos „kviecia dalyvauti bai- 
giarmyp darby komisijose" (D_Int.l5). 

Dalis (N=9) apklausty Lietuvos aukstyjy 
mokykly administracijos atstovy dziauge- 
si finansine darbdaviy parama, bet ne vie- 
nas apklaustas darbdaviy atstovas neminejo, 
kad remia aukstysias mokyklas materialiai. 
Vienas aukstosios mokyklos administracijos 
atstovas nurode: „darbdaviai remia materi- 
aliai“ (AM_Int.6), kiti respondentai minejo: 
„gauname materialin^ para my is darbdaviy" 
(AM_Int. 15 ir AM Jnt. 11). 

Lietuvos aukstosios mokyklos (N=10) 
su darbdaviais bendrauja jvairiy asociacijy 
ar kity nevyriausybiniy organizacijy veiklo- 
se ir jgyty patirtj panaudoja atnaujindamos 
studijy programas: „pas mus veikia 12 pagal 
profesijas veikianciy nevyriausybiniy orga¬ 
nizacijy centrai (...). Musy destytojai yra ty 
organizacijy nariai, daznai net vadovai. Tos 
organizacijos veikia visos Lietuvos mastu, ap- 
repia darbo pasaulio organizacijas ir per jas, 
ko gero, yra gaunamas didziausias rezultatas. 
Daznai turi tiesioginj rysj su konkrecia studi¬ 
jy programa (...). Jie net jaucia tam tikry at- 
sakomyb^ palaikydami, tobulindami studijy 
programa; savo jstatuose turi punktus, nuro- 
dancius kuruoti, globoti tokiy studijy progra- 
my“ (AM_Int.8). 


certain part of students are employed by a com¬ 
pany where they had their practice: “after their 
professional practice some students remain 
there and get work” (AM_Int.l5); employers 
“notice good students and immediately invite 
them to their offices for practice and employ 
them” (AM_Int.7); “for example, ... a compa¬ 
ny [X] ensures places for student practice and 
select employees later on” (AM_Int.5). 

All the managers (N=15) of the Lithua¬ 
nian higher education institutions indicated 
that one of the essential spheres of cooperation 
of a higher education institution and employ¬ 
ers is “their joint work in the student thesis 
defence committees” (AM_Int.6), “a chairper¬ 
son of a committee is employer representative” 
(AM_Int.5). Employers (N=10) agreed with 
the managers of higher education institutions 
confirming that higher education institutions 
“invite them to be a part of thesis defence 
committees” (D_Int.l5). 

Several managers (N=9) of the Lithuanian 
higher education institutions were glad to re¬ 
ceive financial support from employers; how¬ 
ever, none of the surveyed employer represent¬ 
atives mentioned the fact that they financially 
support higher education institutions. One of 
the surveyed manager of higher education insti¬ 
tution indicated that “employers support them 
financially” (AM_Int.6); other respondents 
noted that “we receive financial support from 
employers” (AM_Int.l5 and AM_Int.ll). 

The Lithuanian higher education institu¬ 
tions (N=10) cooperate with employers in a 
variety of activities of associations and other 
non-governmental organisations and use ex¬ 
perience from these activities when renewing 
study programmes: “we have 12 centres of 
profession-based non-governmental organisa¬ 
tions (...). Our teachers are members of these 
organisations, sometimes - even their leaders. 
These organisations operate all over Lithua¬ 
nia, they cover work world organisations and, 
most probably, the greatest results are received 
through them. Quite often there’s a direct 
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Dalis (N=7) aukstijjij mokykli} admi- 
nistracijos atstovq nurode, kad „darbda- 
viai dalyvauja studiji} programos rengimo, 
atnaujinimo veiklose" (AM_Int.l4). „Jie 
[darbdaviai] dalyvauja formuojant kompe- 
tencijas 1 " (AM_Int.ll). Is apklaustijjij tik 
3 darbdaviai nurode dalyvaujantys studiji 
programij kurimo ir atnaujinimo veiklo¬ 
se: „dalyvauti progratmj kurime, nustatant 
reikalingas kompetencijas, kviete tik TVM 
ir Vilniaus kolegija" (D_Int.ll). Kiti (N=8) 
teige - „nekviecia“ (D_Int.2), arba darbda- 
vius (N=4) jtraukia j progratmj atnaujinimo 
veiklas atsiijsdami klausimynus: „dalyvavau 
[X] universiteto apklausoje, kai atnaujino 
[X] program^. Problema buna tame, kad 
dazniausiai jie padaro kokkj nors gigantiskcj, 
mandril} anketij, pavyzdziui, liepia jvertinti 
viscj program^, jos tinkamumLj, naudingu- 
mij ir dar kazkcj. Tai isgqsdina, nes reikalauja 
daug laiko. Man biitij geriau, jei jie klaustrj 
konkreciq, smulkesniq dalykq. (...) Nepasi- 
taike, kad kviestij dalyvauti progratmj ren¬ 
gimo komitetuose. Dazniau buna, kad pati 
skambinu ir klausineju, kq gero rengiate, 
kaip cia kas“ (D_Int.l5). Kaip nurode si di- 
deles Lietuvos pramones jmones vadove, 
tokia bendradarbiavimo forma rengiant ir 
atnaujinant studiji} programas darbdaviams 
yra netinkama, todel, galima daryti prielai- 
dcj, mazai naudinga aukstijjij mokyklij studi- 
jq prograimj rengejams. Sesi apklausti auks¬ 
tijjij mokyklij administracijos atstovai teige, 
kad jij aukstoji mokykla atlieka darbdaviij 
poziurio apklausas apie studijij programose 
ugdomij mokejimq pagrjstumq, praktikos 
organizavitmj ir absolventij kompetentingu- 
mo atitikimj. darbo rinkos poreikius. 

Nepakankaimj aukstijjij mokyklij 
socialiniij dalininkij bendradarbiavimo 
pagrindzia ir kitos - neformalaus ben- 
dravimo - bendradarbiavimo formos 
taikymo vertinimas. Aukstijjij mokyklij 


1 Cia ir toliau turima omeny kompetentingumij ugdym^. 


relation to a particular study programme (...). 
They even feel a certain degree of responsibility 
when supporting and improving this study pro¬ 
gramme; there are certain clauses in their regu¬ 
lations that indicate the need to support and 
protect such study programmes” (AM_Int.8). 

Several managers (N=7) ofhigher education 
institutions indicated that “employers partici¬ 
pate in the development and renewal of a study 
programme” (AM_Int.l4). “They [employers] 
participate in the indication of competencies” 
(AM_Int. 11). Only 3 of the surveyed employers 
mentioned their participation in the develop¬ 
ment and renewal of study programmes: “it was 
only the IBS and Vilnius College that invited us 
to take part in the development of programmes 
when identifying the necessary competencies” 
(D_Int.l 1). Other (N=8) claimed that “they don’t 
invite us” (D_Int.2) or that employers (N=4) 
are involved in the renewal of programmes 
through questionnaires: “I participated in the 
questionnaire provided by the [X] university 
when they wanted to renew the programme 
[X]. The problem is that very often they create a 
huge and very complex questionnaire and ask, 
for example, to evaluate an entire programme, 
its appropriateness, usefulness and something 
else. This is quite scary as it requires much time. 
It would be better if they asked for specific and 
small things. (...) I have never been invited to 
be a part of the programme development com¬ 
mittee. It is often the case that I myself call them 
to find out something about their programmes” 
(D_Int.l5). As it was indicated by the manager 
of a large industrial Lithuanian company, this 
form of cooperation when developing and re¬ 
newing study programmes is inappropriate for 
employers. An assumption can be made that it 
is not very useful for the developers of higher 
education study programmes. Six managers of 
the surveyed higher education institutions in¬ 
dicated that their higher education institution 
has questionnaires for the survey of employ¬ 
ers’ opinions on the validity of skills developed 
by their study programmes, organisation of 
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administracijos atstovai (N=7) ir darbda- 
viai (N=4) nurode, kad bendradarbiavimas 
vyksta tiek formaliu, tiek neformaliu budu: 
„su darbdaviais yra bendradarbiaujama 
laisvalaikiu" (AM_Int.7), bendravimas 
vyksta tokiu neformaliu budu. Tie susitiki- 
mai pasidare reguliarus ir, praktiskai, fakul- 
tetas laiko rank;} ant pulso“ (AM_Int.lO). 
Aukstijji} mokyklr} administracijos atstovai 
teige, kad destytojai, neformaliai bendrau- 
dami su darbdaviais, jgyja informacijos apie 
pokycius, tendencijas ir problemas veiklos 
srityje bei darbo rinkos poreikius studentq 
mokejimams. Neformalus bendravimas su 
darbdaviais yra svarbus, nes, „neformaliai 
bendraudami zmones yra atviresni“ (AM_ 
Int.4). Vis delto, dideles paslaugq srities 
jmones atstovo nuomone, toks bendravimas 
nera vaisingas: „mes kartu susibegame, pa- 
deliojame tas programas, turinj, bet tai nera 
formalus dalykas ir nezinau, kiek naudin- 
gas“ (D_Int.6). 

Lietuvos aukstqjq mokyklr} administra¬ 
cijos atstovi} buvo pasiteirauta, ar aukstosios 
mokyklos bendradarbiauja su kita isoriniq 
socialinii} dalininkrj grupe - absolventais. 
Didzioji dalis (N=13) respondent;} nurode: 
„musq privalumas - mu si} darbdaviai yra 
musq absolventai" (AM_Int.8). Aukstqjq 
mokykli} administracijos atstovai (N=10) 
teige, kad jie su absolventais bendrauja 
per alumni klubus, kurii} veiklos praktika 
dazniausiai nevirsija 5 meti}. Triji} aukstq- 
ji} mokykli} administracijos atstovi} teigi- 
mu, atliekamos neseniai studijas baigusii} 
absolventi} apklausos. Vienas is ji} minejo, 
kad apklausi} duomenys taip ir lieka nepa- 
naudoti: „isdalindami diplomus jdejome 
atvirlaiskius, kad kai jie jsidarbins parasytq, 
kur jie jsidarbino, kaip sekasi. Atgal gavo- 
me 30 proc. (...) Nera kam ti} duomeni} api- 
bendrinti..." (AM_Int.2). Keturi aukstqjq 
mokykli} administracijos atstovai nurode, 
kad „kol kas daugiau bendraujama su tais 
absolventais, kurie pas mus pasilieka dirbti 


practices, and the match of graduate skills to the 
labour market needs. 

The insufhcy of higher education institu¬ 
tions stakeholders’ cooperation is validated by 
the assessment of the use of yet another form of 
cooperation - informal communication. Sever¬ 
al managers (N=7) of the higher education in¬ 
stitutions and employers (N=4) noted that both 
formal and informal cooperation is present: 
“we cooperate with employers at leisure time” 
(AM_Int.7), “...there’s some kind of informal 
communication. These meetings are quite 
regular now and, practically, the faculty has its 
hand on the pulse” (AM_Int.lO). The manag¬ 
ers of higher education institutions claimed that 
during their informal communication with em¬ 
ployers teachers are provided with information 
about changes, trends and problems in the field 
and the needs of labour market related to stu¬ 
dent skills. Informal communication with em¬ 
ployers is important as “people are more open 
when communicating informally” (AM_Int.4). 
However, one representative from a larger 
service-field company claims that this kind of 
communication is not productive: “we meet to¬ 
gether, have a look at these programmes, their 
content. However, that’s not a formal thing and 
I’m not sure that it is valuable” (D_Int.6). 

The managers of the Lithuanian higher edu¬ 
cation institutions were asked if higher education 
institutions cooperate with another group of ex¬ 
ternal stakeholders, i.e. graduates. The majority 
of them (N=13) indicated: “our advantage is that 
our employers are our graduates” (AM_Int.8). 
The managers of higher education institutions 
(N=10) claimed that they communicate with 
their graduates via the alumni clubs, activity of 
which has most often been lasting for no longer 
than 5 years. The managers of 3 higher education 
institutions indicated that they perform surveys 
of their recent graduates. One of them noted that 
the data of these surveys are not used anywhere: 
“together with a diploma we gave them a card 
asking to write to us when they are employed 
and tell where they work and how everything is 
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arba ateina paskaitij skaityti" (AM_Int.7). 
Taigi galima teigti: aukstijjij mokyklij ben- 
dradarbiavimas su absolventais vyksta frag- 
mentiskai, j studijij programas absolventai 
jtraukiami pasinaudojus patogumo princi- 
pu - sutapatinus darbdavio ir absolvento 
funkcijas. 

Aukstijjij mokykli} bendradarbiavimas 
su vidiniais socialiniais dalininkais - studen- 
tais - yra labiau isvystytas: „mes susitinkame 
su studentais. Pavyzdziui, rektorius, prorek- 
toriai pakviecia j ne for mail} susitikim;} ir 
snekames: kuo jus patenkinti, kuo nepaten- 
kinti, ko noretumete, ko truksta ir panasiai. 
(...) Grjzta studentai is praktikij, po kurii} 
gynimo yra duodamos anketos: kokiij ziniq 
pristigo praktikq metu ir t. t. Yra ir Studijij 
komisija ir studijij programij komitetai, kur 
jeina ir studentai. (...) Katedros yra jparei- 
gotos atlikti studentij apklausas. Katedrose 
kiekvienas destytojas save pasitikrina, o Stu- 
dijq skyrius atlieka tokias bendresnes ap- 
klausas“ (AM_Int.5). Studentp atstovai da- 
lyvauja studijij programij komitetij veiklose 
(N=12) ir studijij kokybes vertinimo apklau- 
sose (N=13). Daugumoje tyrime dalyvavu- 
siij aukstijjij mokyklij yra sudarytos sqlygos 
studentams pareiksti nuomon^ apie studijij 
programij teikimo kokyb^ ir paveikti jos ge- 
rinimo procesus. Studentij daromo poveikio 
studijij rezultatais gristij studijij programij 
kokybes uztikrinimui lygmuo nebuvo anali- 
zuotas siame tyrime, tik nustatytos bendros 
tendencijos. 

Visi apklausti Lietuvos aukstijjij moky- 
klij administracijos atstovai pazymejo, kad 
jq bendradarbiavimas su isoriniais socia¬ 
liniais dalininkais - darbdaviais ir absol¬ 
ventais - yra „nepakankamas, (...) reiketp 
stiprinti" (AM_Int.ll). Visi apklausti Lietu¬ 
vos darbdaviai taip pat pritare, kad „turetp 
buti aktyvesnis tas bendradarbiavimas” (D_ 
Int.8). Tiek aukstpjp mokyklp administraci¬ 
jos atstovai, tiek darbdaviai teige, kad ben- 
dradarbiavimui „nera jokip trukdzip, reikia 


going. The reply rate was 30 per cent. (...) there 
is no one who could generalise these data...” 
(AM_Int.2). Administrative representatives of 
four higher education institutions indicated that 
they “communicate more with those graduates 
who stay and continue working with us or who 
come here for lecturing” (AM_Int.7). Therefore, 
it can be stated that the cooperation of higher 
education institutions with their graduates is 
quite a fragmentary process. Graduates are in¬ 
volved into study programmes through the use 
of the principle of convenience, i.e. the functions 
of an employer and graduate coincide. 

The cooperation of higher education insti¬ 
tutions with internal stakeholders - students is 
better developed: “we meet our students. For 
example, the rector, vice rectors invite them to 
an informal meeting and we simply talk about 
what they are satisfied and unsatisfied with, 
what they want, what they lack, etc. (...) Stu¬ 
dents come back from their practices, they de¬ 
fend them and get some questionnaires that ask 
what knowledge they lacked during their prac¬ 
tice, etc. We also have the Committee for Stud¬ 
ies, and the Committee for Study Programmes. 
Students also participate in these committees. 
(...) Departments have responsibilities to per¬ 
form student surveys. Each teacher can test 
himself in his department while the Study De¬ 
partment performs surveys of more general 
nature” (AM_Int.5). Student representatives 
take part in the activities of the committees for 
study programmes (N=12) and in the surveys 
of study quality assessment (N=13). In a ma¬ 
jority of the surveyed higher education institu¬ 
tions, students are provided with opportunities 
to express their opinion on the quality of the 
study programme delivery and to influence its 
improvement processes. The level of students’ 
influence on the quality assurance of the learn¬ 
ing outcomes based study programmes was not 
analysed in this research. Only several general 
trends were identified. 

All the surveyed managers of the Lithuanian 
higher education institutions have indicated that 
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tik noro, geranoriskumo" (D_Int.3), „jokii} 
kliuciq nera, bet reikia dirbti“ (AM_Int.ll). 
Aukstijjij mokykkj administracijos atstovai 
(N=5) minejo, kad aukstijjij mokykkj ir jos 
isoriniij socialiniij dalininkij bendradarbia- 
vimo veiksmingumui jtakos turi neisvysty- 
tos bendradarbiavimo tradicijos: „pirmiau- 
sia turi atsirasti tam tikra kultura. Tai yra 
turi keistis mcjstymas ir aukstijjij mokykkj, 
ir darbdaviij, absolventq, taciau tam reikia 
laiko. Is dalies universitetai gaiety dazniau 
prisiminti savo absolventus, darbdavius. Is 
kitos puses, tas demesys yra...“ (AM_Int.9). 
Du aukstijjij mokykkj administracijos atsto¬ 
vai pazymejo gludinciq problem^, jog des- 
tytojai nesugeba darbdaviams aiskiai issa- 
kyti jq vaidmens (reiksmes, funkcijy ir 1.1.) 
studijy programose: „problema ta, kad mes 
nelabai zinom, ko is darbdaviy norim. Ir to- 
kiu atveju, kai norime, kad darbdaviai pri- 
imty j praktikcj, mes turime apibrezti, koks 
jy vaidmuo toje praktikoje“ (AM_Int.l). 
Trys aukstyjy mokykly administracijos at¬ 
stovai nurode menkas finansines galimybes: 
„pavyzdziui, yra nuostata, kad baigiamyjy 
darby komisijos pirmininkas turi buti zmo- 
gus is salies. Tai yra didziulis darbas, nes jis 
visLj menesj turi pirmininkauti. O kaip jam 
reikia atlyginti?“ (AM_Int.6). Dviejy auks¬ 
tyjy mokykly administracijos atstovai pa- 
breze Lietuvos jstatymy bazes spragas, nes 
darbdaviai neskatinami priimti studentus 
praktikai. 

Interviu kai kuriy aukstyjy mokykly 
administracijos atstovai (N=6) minejo darb¬ 
daviy pasyvumq - „pirmasis sunkumas yra 
tuos darbdavius prisisaukti" (AM_Int.lO), o 
darbdaviai (N=ll) - per mazq aukstyjy mo¬ 
kykly iniciatyvum;j bendradarbiauti. Vienas 
net isreiske jauciantis apatijcj: „jeigu darbda- 
vys kreipiasi, tai turety suteikti informacijos 
ir reikety ieskoti budy, kad galima buty glau- 
dziai bendradarbiauti. Ypatingai tose srityse, 
kur labai aiskios specializacijos, (...) nes nie- 
kur kitur, o pas mus jy absolventai gali dirbti. 


their cooperation with external stakeholders 
(employers and graduates) is “insufficient (...) 
and has to be strengthened” (AM_Int.ll). All 
the surveyed employers agreed that “the coop¬ 
eration should be more active” (D_Int.8). Both 
the managers of higher education institutions 
and employers claimed that “there are no im¬ 
pediments for cooperation - all you need is will 
and kindness” (D_Int.3), “there are no obstruc¬ 
tions, you just have to work” (AM_Int.ll). The 
managers ofhigher education institutions (N=5) 
noted that the efficiency of cooperation ofhigher 
education institutions and external stakeholders 
is affected by the absence of cooperation tradi¬ 
tions: “firstly, some culture is needed, i.e. higher 
education institutions, employers and graduates 
should change their thinking. However, all this 
requires time. On one hand, universities could 
more often think about and remember their 
graduates, employers. On the other hand, this 
attention is already here...” (AM_Int.9). The 
managers of two higher education institutions 
mentioned the problem that teachers are not able 
to clearly identify employers’ role (significance, 
functions, etc.) in study programmes: “the prob¬ 
lem is that we don’t know for sure what we need 
from employers. And when we want employers 
to accept students to practice, we should clearly 
define their role in the process” (AM_Int.l). 
Another three managers of higher education 
institutions noted the problem of insufficient 
financial resources: “for example, there’s a rule 
that the chairperson of the final thesis defence 
committee should be a person from the outside. 
This is a huge work and it lasts for a month. And 
how should this person be paid for the job?” 
(AM_Int.6). Managers of two Lithuanian higher 
education institutions mentioned the gaps in the 
Lithuanian law system as employers are not en¬ 
couraged to accept students for their practice. 

During the interview, several managers of 
higher education institutions (N=6) noted em¬ 
ployers’ passivity “the first difficulty is to attract 
these employers” (AM_Int.lO), while employ¬ 
ers (N= 11) have indicated insufficient initiative 
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Tai su tokiais darbdaviais galetij buti betar- 
piskas bendradarbiavimas, bet j mus demesio 
nekreipia" (D_Int.5). 

Kaip jau aptarta, aukstosios mokyklos 
turi buti aktyvioji, bendradarbiavimq ini- 
cijuojanti puse. Daugelis aukstijjij mokyklij 
administracijos atstovij (N=14) nurode tam 
pritariantys: „universitetui reikia buti atvi- 
resniam, daugiau kviestis, daugiau kalbe- 
tis ir aiskiau kalbetis“ (AM_Int.l). Taciau 
bendradarbiavimo su isoriniais partneriais 
tradicijij kurimas ir puoselejimas „yra nuo- 
latinis darbas. Reiketij savyje atrasti daugiau 
valios ir jegq tai daryti“ (AM_Int.9). Visi 
darbdaviai (N=15) pazymejo: „aukstosios 
mokyklos turetq rodyti daugiau iniciatyvos, 
reiketq prispausti darbdavi" (D_Int.ll), o 
jei „problema turbut yra tradicijij nebuvi- 
mas. Tai tradicijas reikia pradeti formuoti" 
(D_Int.6). Teorijoje isryskintas nesancias 
socialinirj dalininkij bendradarbiavimo tra¬ 
dicijas aukstajame moksle patvirtina tyrimo 
duomenys. 

Tyrime analizuota darbdaviij ir aukstijjij 
mokyklij administracijos atstovij nuomone 
apie studijij rezultatais gristij program^ ko- 
kybes uztikrinimo silpnybes. Pagal isskirtas 
subkategorijas, jvardytinos trys darbdaviij 
nurodytos tobulintinos sritys: 

• aktyvesnis bendradarbiavimas su 
darbdaviais (N=13): „problema, kad di- 
daktikai, mokslininkai ir praktikai kartu 
nesedi, nekuria, nedaro" (D_Int.7). „Auks- 
tosioms mokykloms reikia daugiau bendra- 
darbiauti su darbdaviais, (...) atrasti s^lycio 
taskus“ (D_Int.3); „tas bendradarbiavimas 
turetij vykti nuolatos” (D_Int.l). Darb¬ 
daviij isskirtos bendradarbiavimo sritys: 
1) aktualiij, studijij programose ugdytinij 
mokejimij, nustatymas (N=ll) - „auksto- 
sios mokyklos turi atsiverti naujoms kom- 
petencijoms" (D_Int.6), „palinkeciau uni- 
versitetams ir verslininkams, kuo daugiau 
diskutuoti ir tureti laiko kartu, kad susitar- 
tp ko reikia mokyti studentus“ (D_Int.7); 


of higher education institutions to cooperate. 
One of them has even noted apathy: “if an em¬ 
ployer expresses his interest, they should pro¬ 
vide him with more information and should 
try to find ways for closer cooperation. Espe¬ 
cially in the spheres that have clear specialisa¬ 
tions (...) as their graduates can only work at 
our places. Thus there could be immediate co¬ 
operation with such employers. But they don’t 
pay any attention to us” (D_Int.5). 

As it was already discussed above, higher 
education institutions should be the active part 
that initiates cooperation. A lot of managers of 
higher education institutions (N=14) agreed to 
that: “university has to be more open, to invite 
more, to talk more and to talk more clearly” 
(AMJnt.l). However, the creation and nurtur- 
ance of traditions for cooperation with external 
partners “is a permanent work. We should be 
more willing and have more strengths to do that” 
(AM_Int.9). All the employers (N=15) indicated 
that: “higher education institutions should be 
more initiative. They should even push employ¬ 
ers” (D_Int.6). The research data has confirmed 
the absence of traditions for stakeholders’ coop¬ 
eration that is emphasised in theory. 

The research aimed to survey the opinion 
of employers and managers of higher education 
institutions on the weaknesses of quality assur¬ 
ance of learning outcome-based programmes. 
Taking into consideration the enumerated 
subcategories, three spheres that have to be 
improved were indicated by employers: 

• more active cooperation with employ¬ 
ers (N=13): “the problem here is that didac¬ 
tic, researchers and practical work-related 
people do not sit, create or do anything to¬ 
gether” (D_Int.7). “Higher education in¬ 
stitutions should cooperate more with em¬ 
ployers, (...) should look for some common 
points” (D_Int.3); “that should be a constant 
cooperation” (D_Int.l). Employers high¬ 
lighted the following spheres of cooperation: 
1) identification of relevant skills to be devel¬ 
oped in study programmes (N=ll) - “higher 
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2) „praktikij - specialistq" kvietimai destyti 
aukstosiose mokyklose (N=4): „reikia dau- 
giau bandymij pritraukti verslo zmones des¬ 
tyti universitetuose“ (D_Int.6); 

• praktikq organizavimas ir vykdymas 
(N=8): „kad praktika butq kokybiska, o ne at- 
mestinai, formaliai atlikta" (D_Int.8), „prak- 
tikos gaiety butij ilgesnes" (D_Int.4), „turetq 
buti priskirtas koks kuratorius, atsakingas uz 
praktiky (D_Int.8); 

• bendrqjq mokejimq ugdymas (N=6): 
„mokyti mqstyti ir mokytis savarankiskai“ 
(D_Int.l2), „pletoti tas bendrqsias kompe- 
tencijas [cia - kompetentingumus] salia spe- 
cialybiniq" (D_Int.8). 

Aukstqjij mokyklq administracijos at- 
stovq nuomone, studijq rezultatais gristij 
programy kokybes uztikrinimo tobulintinos 
sritys susijusios su kompleksinemis aukstojo 
mokslo sektoriaus problemomis: 

• nesanti destytojij didaktinio kom- 
petentingumo tobulinimo sistema (N=9): 
„pirma didele problema - destytojq pe- 
dagogine [cia - didaktine] kompetencija 
[cia - kompetentingumas ]. Organizuojame 
mokymij kursus, bet tai yra fragmentai, o 
kad sistemingai butij gerinamos pedago- 
gines [cia - didaktines] destytojq kompe- 
tencijos [cia - kompetentingumai], to nera“ 
(AM_Int.8); 

• per mazi finansiniai resursai (keliant 
atlyginimus butij galima didinti destyto- 
jij motyvacijLj., atnaujinti ir [sigyti metodi- 
nip priemonii}, atnaujinti materialin^ baz§) 
(N=4): „kai yra mazi atlyginimai, atsiranda 
nusiteikimas, kad uz t^ atlyginimcj tiek pada- 
rau ir uztenka" (AM_Int.8), „reikia atnaujinti 
destytoji} kontingent^, o tam reikia pritraukti 
jaunus zmones, todel reikalingas geras finan- 
savimas. (...) Taip pat reikalingas materialines 
bazes ir metodines medziagos atnaujinimas" 
(AM_Int.l2); 

• per menkas bendradarbiavimas su 
darbdaviais nustatant aktualius mokeji- 
mus (N=4): „aukstosios mokyklos galetp 


education institutions should be open to new 
competencies” (D_Int.6), “Id like to wish 
universities and businessmen to negotiate 
more and to spend more time together so that 
they could agree on what students should be 
taught” (D_Int.7); 2) inviting “practicians - 
specialists” to teach at higher education in¬ 
stitutions (N=4): “there should be more at¬ 
tempts to attract business people to teach at 
universities” (D_Int.6); 

• the organisation and implementation 
of practices (N=8): “the practice has to be of 
high quality, not just a formal and superficial 
one” (D_Int.8), “practices could be longer” 
(D_Int.4), “there should be a tutor who would 
be responsible for practice” (D_Int.8); 

• the development of generic skills (N=6): 
“teaching how to think and learn independently” 
(D_Int.l2), “to develop generic competencies 
next to those related to the profession” (D_Int.8). 

The managers of higher education institu¬ 
tions indicated that the spheres of quality assur¬ 
ance of learning outcome-based programmes 
that have to be improved are related to complex 
problems in the sector of higher education: 

• the absence of the system for the develop¬ 
ment of teachers’ didactic competence (N=9): 
“the first big problem is teachers’ pedagogi¬ 
cal competency. We organise various training 
courses; however, these are just some fragments. 
There’s no any systematic development of teach¬ 
ers’ pedagogical competences” (AM_Int.8); 

• insufficient financial resources (the 
increase of salaries could help to strengthen 
teachers’ motivation, buy and renew methodi¬ 
cal tools, renew material resources) (N=4): 
“small salary raises the feeling that I would do 
what has to be done for such a salary and that’s 
it” (AM_Int.8), “teachers’ contingent has to be 
renewed; thus young people have to be attract¬ 
ed - this requires good finances. (...) Material 
resources and methodical materials also need 
to be renewed and updated” (AM_Int.l2); 

• insufficient cooperation with employ¬ 
ers when determining relevant skills (N=4): 
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pasiulyti darbdaviams jvairias bendradar- 
biavimo formas, kad jie galetq sakyti, ko- 
kiq gebejimq [cia - mokejimi /] jiems rei- 
kia“ (AM_Int.9); 

• vidines kokybes uztikrinimo sistemos 
aukstosiose mokyklose nebuvimas (N=3): 
„viena is problemij yra kokybes vadyba - nera 
jos“ (AM_Int.lO); 

• silpna studentq motyvacija studi- 
juoti (N=3): „reikia didinti studentq mo- 
tyvacijq. Jie turi matyti savo perspektyvq 
darbo rinkoje, nes tik tada bus motyvuoti 
jdeti tam tikrq energijq per studijq metus“ 
(AM_Int.l4). 

Taigi dauguma apklaustq darbdaviij 
(N=13) mano, kad studijij rezultatais gristij 
progratmj kokybes uztikrinimq pagerintq 
bendradarbiaudamos su darbo rinkos atsto- 
vais, o dauguma aukstqjq mokyklij adminis- 
tracijos atstovq (N=9) - tobulinant destytojq 
didaktinj kompetentingumcj. Neabejotinai 
sios abi sritys susijusios tarpusavyje. Auks¬ 
tqjq mokyklq administracijos atstovai (kaip 
srities specialistai) demonstruoja platij po- 
ziurj j problem^, nes didaktinis destytojq 
kompetentingumas laiduoja pagrist^ studijp 
rezultatais gristp studijij programos rengim^, 
teikim^ ir kokybes uztikrininuj. Pereinant 
nuo tradicines prie studijij rezultatais grjs- 
tp studijij programij koncepcijos, destytojai 
turi profesiskai tobuleti, kad galetij taikyti 
studijij rezultatais gristij studijij koncepci- 
jij praktikoje. Darbdaviai isryskino svarbij 
studijij rezultatais gristij studijij programij 
rengimo ir kokybes uztikrinimo etapcj - stu¬ 
dijij rezultatij nustatym^, atsizvelgiant ne tik 
j vidiniij, bet ir isoriniij socialiniij dalininkij 
poreikius. 

ISVADOS 

Socialiniij dalininkij (studentp, destytojij, 
absolventp, darbdaviij ir kt.) tinklo, daly- 
vaujancio uztikrinant studijij programij 


“higher education institutions could offer 
employers various forms of cooperation so 
that they could indicate what skills they need” 
(AM_Int.9); 

• the absence of internal quality assurance 
system at higher education institutions (N=3): 
“one of the problems is quality management. 
There’s no such thing” (AM_Int.lO); 

• weak students’ motivation to study (N=3): 
“student motivation has to be increased. They 
have to see some perspective in the labour market 
as this is when they will be motivated to put some 
energy during their study years” (AM_Int. 14). 

Thus, the majority (N=13) of the surveyed 
employers think that quality assurance of learning 
outcome-based programmes could be improved 
by the cooperation with labour market representa¬ 
tives. However, the majority of higher education in¬ 
stitution managers (N=9) think that the same could 
be achieved through the development of teachers’ 
didactic competence. Without a doubt, these two 
fields are interrelated. Managers of higher educa¬ 
tion institutions (as specialists of the field) demon¬ 
strate wide attitude to the problem as teachers’ di¬ 
dactic competence validates teachers’ competence 
to develop, delivery and assure the quality of learn¬ 
ing outcomes based study programmes. When 
moving from the use of traditional conception to 
the use of learning outcome-based conception of 
study programmes, teachers should develop pro¬ 
fessionally so that they could apply the conception 
of learning outcome-based studies in practice. Em¬ 
ployers highlighted an important issue of learning 
outcomes based study programmes development 
and quality assurance - identification of learning 
outcomes when taking into consideration the needs 
of both internal and external stakeholders. 

CONCLUSIONS 

Effectiveness of activity of a stakeholders’ (stu¬ 
dents, teachers, graduates, employers, others) net¬ 
work that participates in study programme qual¬ 
ity assurance is ensured by the implementation 
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kokyb^, veiklos efektyvumq laiduoja socia- 
liniams dalininkams pagal kompetentingu- 
mo sritis priskirtq funkcijq vykdymas. Des- 
tytojai yra atsakingi uz studijq programai 
aktualiq studijy rezultaty nustatymq, jver- 
tinus aukstojo issimokslinimo paskirties at- 
liepimy ir tarptautin^ studijy patirtj, studijy 
rezultaty formulavimq, studijy turinio ele- 
menty ir infrastrukturos suderinimy su stu¬ 
dijy programos rezultatais; t. y. uz visus stu¬ 
dijy programy kokybes uztikrinimo etapus. 
Absolventai ir darbdaviai taip pat atsakingi 
uz studijy rezultaty nustatymy, bet neatsa- 
kingi nei uz jy suformulavimo tinkamumy, 
nei uz suderinimy su kitais studijy turinio 
ar infrastrukturos elementais. Be to, darb¬ 
daviai atsakingi uz sylygy sudarymy ugdyti 
studijy rezultatais isreikstus studenty mo- 
kejimus praktiky metu ir pagrjsty studijy 
rezultaty pasiekimy (baigiamyjj) vertinimy. 
Aktyvioji, socialiniy dalininky bendradar- 
biavimy skatinanti puse turety buti destyto- 
jai, bet jie susiduria su jvairiomis problemo- 
mis: bendradarbiavimo tradicijy nebuvimo, 
nepakankamo destytojy kompetentingu- 
mo - nemokejimo jvardyti darbdaviams jy 
funkcijy, per mazy finansiniy resursy, jsta- 
tymy bazes spragy ir kt. 

Nepaisant siy problemy daugumoje 
tirty Lietuvos aukstyjy mokykly uztikri- 
nant studijy programy kokybf (silpniau 
ar stipriau) socialiniai dalininkai bendra- 
darbiauja. Bendradarbiavimo efektyvumo 
problema pasireiskia tuo, kad dvi isoriniy 
socialiniy dalininky grupes (darbdaviai ir 
absolventai) yra sudubliuojamos ir neats- 
tovaujamos kaip atskiros grupes. Daznai 
darbdaviams atstovaujantys asmenys buna 
programos absolventai ir pagal poreikj at- 
lieka kurios nors vienos arba abiejy grupiy 
funkcijas. Tyrimo duomenys patvirtina: 
aukstosios mokyklos ir darbdaviai dazniau- 
siai bendradarbiauja siose srityse: studenty 
praktiky vykdymas, darbdaviy dalyvavimas 
baigiamyjy darby gynimo komisijy darbe, 


of functions ascribed to stakeholders according 
to the fields of competence. Teachers are respon¬ 
sible for the determination of learning outcomes 
relevant to a study programme, reflection of the 
purpose of higher education and international 
study experience, formulation of learning out¬ 
comes, alignment of elements of study content 
and infrastructure with the learning outcomes 
of a study programme; i.e. for all the stages of 
the study programme quality assurance. Gradu¬ 
ates and employers are also responsible for the 
determination of learning outcomes; however, 
they take no responsibility for the appropriate¬ 
ness of learning outcome formulation, or for 
their alignment with other elements of study 
content or infrastructure. Besides, employers are 
responsible for ensuring conditions for the de¬ 
velopment of learning outcome-based student 
skills during practices, as well as for the valid (fi¬ 
nal) assessment of achievements of learning out¬ 
comes. Teachers should be the active part that 
encourages stakeholders’ cooperation. However, 
they face various problems: the absence of co¬ 
operation traditions, insufficient teachers’ com¬ 
petence - inability to identify their functions to 
employers, insufficient financial resources, gaps 
in the legal system etc. 

Despite these problems, stakeholders co¬ 
operate (more or less) when assuring the qual¬ 
ity of study programmes in the majority of the 
analysed Lithuanian higher education institu¬ 
tions. The problem of the effectiveness of co¬ 
operation arises as two stakeholders’ groups 
(employers and graduates) are duplicated and 
are not represented as separate groups. Quite 
often individuals who represent employers are 
graduates of the programme and, according to 
the need, can perform the functions of any or 
both groups. The research data prove that high¬ 
er education institutions and employers most 
often cooperate in the spheres such as the im¬ 
plementation of student practices, employers’ 
participation in the work of the final thesis de¬ 
fence committees, participation in the activities 
of various associations and unions, attracting 
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dalyvavimas jvairiq asociacijij, siyungij vei- 
klose, studentq/absolventij pritraukimas 
darbui jmonese; bendradarbiavimas ren- 
giant ir atnaujinat studijq programas vyks- 
ta tik dalyje tirtp Lietuvos aukstxjjij moky- 
klxj. Dauguma apklausti} darbdavii} mano, 
kad studijp program^ kokybes uztikrinim^ 
studijij rezultatp pagrindu aukstosios mo- 
kyklos pagerintp glaudziau bendradarbiau- 
damos su darbo rinkos atstovais, o dau¬ 
guma aukstnyp mokyklp administracijos 
atstovij - tobulindami destytojij didaktinj 
kompetentingum^. 


students/graduates to work in companies; 
cooperation when developing and renewing 
study programmes was noted only in several 
researched Lithuanian higher education insti¬ 
tutions. Majority of the surveyed employers 
think that higher education institutions could 
improve the assurance of study programmes 
on the basis of learning outcomes through 
closer cooperation with the representatives of 
a labour market. Majority of the managers of 
higher education institutions think that the 
same could be achieved through the develop¬ 
ment of teachers’ didactic competence. 
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